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The nature and difficulties of presidential leadership in wartime      Nell Carter and Marion Truslow  
UNIT OVERVIEW
This unit is part of Gilder Lehrman’s series of Common Core State Standards–aligned teaching resources. These units were written to enable students to understand, summarize, and analyze original texts of historical significance. Through a step-by-step process, students will acquire the skills to analyze any primary or secondary source material.
In this unit students are being asked to consider some of  the difficult decisions that Lincoln had to make as a wartime president and to reflect on the nature and effectiveness of his leadership. A selection of documents includes Lincoln’s call for troops from New York City, a photograph of soldiers  keeping order, an image of the attack on the colored orphans’ asylum, a broadside addressed to ‘the laboring man’ and Lincoln’s letter to Governor Seymour rejecting calls for changes to the draft. Students will be asked to work out from the documents what happened in New York in July 1863 and why it happened; they will reflect on these events and consider what can be deduced from the evidence about the nature and skill of Lincoln’s actions – his leadership. A follow up, or extension activity is provided with the blind memorandum to help reach some conclusions and assessment of Lincoln’s leadership. Students will demonstrate their understanding by writing an evaluative essay, using textual evidence from the documents or reference to the images alongside their prior knowledge, and reach some conclusions about the nature of Lincoln’s leadership in wartime.
Unit Objectives 
Students will be able to:
· Analyze and summarize a range of documents including photographs, a broadside, a lithograph, documents.
· Compare, contrast and order the evidence to support their conclusions
· Within an argumentative essay evaluate Lincoln’s leadership and demonstrate that their argument is supported by appropriate references to the documents and their own knowledge.  

Number of Class Periods
2/3 periods
Grade Level
11th and 12th grade levels or 6th Form students who need stretch and challenge. Prior knowledge of the events of the Civil War up to July 1863 and executive powers of the president in war would be helpful.
Standards
Analyzing evidence
• Analyze features of historical	evidence such as audience, purpose, point of view, format, argument, limitations, and context germane to the evidence considered.
• Based on analysis and evaluation of historical	evidence, make supportable inferences and draw appropriate conclusions.
Making an argument
• Analyze commonly accepted historical arguments and explain how an argument has been constructed from historical evidence.
• Construct convincing interpretations through analysis of disparate, relevant historical evidence.
• Evaluate and synthesize conflicting historical evidence to construct persuasive historical arguments.
Historical Context
At 10.30am on Monday, June 13, 1863, a large crowd had gathered at 677 Third Ave at 46th Street for the reading of names drawn from a barrel to serve in the Union Army. Suddenly, members of the Black Joke Fire Company charged the building, broke in, overpowering the soldiers and police on duty.  Thus began the second worst episode of civil disorder in United States history which ended on Friday, July 17, 1863--but only after
6,000 soldiers were brought in.  The riots cost New York County $1,516,423.99; over fifty buildings were burned including two police offices, an entire block of dwellings on Broadway; 115 people were killed, 128 seriously injured in the riots.  Working class people at the bottom of society dominated this mob of the industrial age, and it was an Irish mob.
LESSON 1 
Objectives
Students will be able to:
Analyze evidence
• Analyze features of historical	evidence such as audience, purpose, point of view, format, argument, limitations, and context germane to the evidence considered.
• Based on analysis and evaluation of historical	 evidence, make supportable inferences and draw appropriate conclusions.
Historical Context 
At 10.30am on Monday, June 13, 1863, a large crowd had gathered at 677 Third Ave at 46th Street for the reading of names drawn from a barrel to serve in the Union Army. Suddenly, members of the Black Joke Fire Company charged the building, broke in, overpowering the soldiers and police on duty.  Thus began the second worst episode of civil disorder in United States history which ended on Friday, July 17, 1863--but only after
6,000 soldiers were brought in.  The riots cost New York County $1,516,423.99; over fifty buildings were burned including two police offices, an entire block of dwellings on Broadway; 115 people were killed, 128 seriously injured in the riots.  Working class people at the bottom of society dominated this mob of the industrial age, and it was an Irish mob.
Materials
· GLC05617 – Printed draft call for troops from New York  7th July 1863
· Photograph of draft barrel  found     http://firedirectioncenter.blogspot.co.uk/2013/07/battles-long-ago-new-york-city-draft.html
· Image of the attack on colored orphans’ asylum http://hd.housedivided.dickinson.edu/node/40848
· GLC05864   - Broadside addressed to The Laboring Man of New York 
· Photograph of soldiers ready to guard the city   
http://www.history.com/news/wp-content/uploads/2013/07/draft-riot3.jpg
Procedure 
1. Hand out the draft call to all students. Teacher reads the draft call modeling the inflexion, prosody etc. and checking for understanding of vocabulary at the end. Students read through the passage again with the teacher.  Tell students to select key words, discuss, tell students to summarize on the organizer.
2. Introduce the images and the broadside and tell students to extract the key points and words as above using the organizer for the images, working in pairs to discuss and highlight the aspects of the images that pose questions. You may also choose to employ the shared reading method with the broadside – this presents interesting discussion about the tone and inflexion of this type of document.
3. Ask the students if they have any questions about the documents and use these to direct a discussion into problem solving the events of July 1863 in New York.
Assessment (optional)
Give students a timed period to write 200 words or so, using direct evidence form the sources to explain what happened in New York in July 1863.








LESSON 2
Objectives
Students will be able to:
Make an argument
• Analyze commonly accepted historical arguments and explain how an argument has been constructed from historical evidence.
• Construct convincing interpretations through analysis of disparate, relevant historical evidence.
• Evaluate and synthesize conflicting historical evidence to construct persuasive historical arguments.
Historical Context
At 10.30am on Monday, June 13, 1863, a large crowd had gathered at 677 Third Ave at 46th Street for the reading of names drawn from a barrel to serve in the Union Army. Suddenly, members of the Black Joke Fire Company charged the building, broke in, overpowering the soldiers and police on duty.  Thus began the second worst episode of civil disorder in United States history which ended on Friday, July 17, 1863--but only after
6,000 soldiers were brought in.  The riots cost New York County $1,516,423.99; over fifty buildings were burned including two police offices, an entire block of dwellings on Broadway; 115 people were killed, 128 seriously injured in the riots.  Working class people at the bottom of society dominated this mob of the industrial age, and it was an Irish mob.
Materials
· Letter from Lincoln to Seymour      http://hd.housedivided.dickinson.edu/node/40424
· Blind memorandum  http://hd.housedivided.dickinson.edu/node/40367


Procedure
1. Reflect on previous lesson, have students read their 200 word summary or recap events and ask students to consider/speculate what Lincoln might have done (his options) about events related to the draft in New York.
2. Hand out Lincoln’s letter to Seymour, explain procedure, teacher reads to class, students read together and pick out key words, summarize etc. on the summary organizer.
3. In pairs, tell students to group or organize the documents so that they can capture aspects of Lincoln’s leadership (e.g. do they show decisiveness, authority, over-reach etc.). Compare and discuss conclusions. 
4. Introduce final document, the blind memorandum. Read text to students, check for vocabulary, read together and pick out key words to summarize on the organizer. Draw out ideas about what this unusual document means, ask them if they have any questions about it (e.g. was it ever used). Watch the media clip on GLI web of Matthew Pinsker discussing this document   https://www.gilderlehrman.org/multimedia#!60072
5. Split class into two teams, one must argue Lincoln was a democrat and the other he was a dictator. Give them 5 minutes to prepare arguments, they can use the grid to record their quotes and ideas.Conclude the lesson with a swift debate on this topic. Set an extended piece of writing where they must evaluate Lincoln’s leadership and use their previous knowledge and close reference to the text to support their argument and draw logical conclusions.
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Assessment 
Was Lincoln a democrat or a dictator? 
OR   Attack, defend, or modify the following statement:  ‘Abuse of executive power by Lincoln, urban working class discontent with “rich man’s war, poor man’s fight” owing to the draft, and mob hysteria rooted in fear  all combined equally to cause the second largest disturbance in the United States History’.
Write a 1000-2000 word essay including close textual references to analyze the nature of Lincoln’s leadership as shown in these documents.
Some suggestions for further reading
Lincoln and executive power in the Civil War       http://www.abajournal.com/mobile/mag_article/lincolns_war_powers_part_constitution_part_trust
Christian G. Samito, Becoming American Under Fire: Irish Americans, African Americans, and the Politics of Citizenship During the Civil War

Marion A Truslow, Peasants into Patriots (see the PDF of dissertation) https://docs.google.com/a/rabungap.org/viewer?a=v&pid=sites&srcid=cmFidW5nYXAub3JnfGRvY3xneDoxZTM3ZjI1MzNmN2YyZmUz
Arthur Mitchell ed., Irish Soldiers, American Wars, see Marion A Truslow ‘Peasants, Patriots, Irish-Americans: Pension and Family’ in press, see item 8 under recent publications on link here       http://www.rabungap.org/page.cfm?p=393    
See link here for resources on lessons regarding executive power in war time.     http://www.civiced.org/resources/curriculum/lincoln
Kenneth T Jackson, ed. The Encyclopaedia of New York City, 2nd edition
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